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Mission Statement
All pupils need to feel safe, accepted and valued in order to learn. For 
pupils who are learning English as an additional language, this includes 
recognising and valuing their home language and background. At 
Wandsworth Preparatory School, we aim to offer an inclusive education in 
which the child’s first language and encouraged to develop alongside 
their acquisition of English.

Aims of the EAL Policy
The aims of this policy are to raise awareness of the school’s obligations 
and to support the planning, organisation, teaching and assessment 
procedures, and the use of resources and strategies to meet the needs of 
pupils who have English as an additional language.

We aim to ensure that pupils who have English as an additional language 
are able to:

• access all areas of the curriculum
• reach their full potential
• work with a growing degree of confidence
• express themselves confidently in a range of situations on a variety 

of subjects to differing audiences
• express themselves in both spoken and written English
• have access to a range of resources which will aid their learning

Key principles of additional language 
acquisition

• EAL pupils are entitled to the full National Curriculum Programmes 
of Study and all teachers have a shared responsibility for teaching 
English as well as other subject content

• Access to learning requires attention to words and meanings 
embodied in each curriculum area. Meanings and understanding 
must be made explicit

• Language is central to our identity. The home languages of all 
pupils and staff are recognised and valued. Pupils are encouraged 
to maintain their home language and use in the school 
environment wherever possible

• Although many pupils rapidly acquire the ability to communicate 
on a day to day basis in English, the level of language needed to 
effectively access the curriculum for academic study requires 
continuing support

• Language develops best when used in purposeful contexts across 
the curriculum

• The language demands of learning tasks need to be identified and 
included in planning

• Teaching and support staff play a crucial role in modelling uses of 
language

• Knowledge and skills developed in learning the first language aid 
the acquisition of additional languages



Assessment
• The school uses the QCA EAL scales, based on ‘A Language in 

Common: assessing English as an additional language’, published by 
the QCA in 2000. These assessments are relevant for pupils from Year 
1 to Year 6 whether they are newly arrived in England, or are at an 
early stage of learning EAL. Bilingual pupils in the EYFS are assessed 
using the EYFSP. Progress is monitored twice a term and is the 
responsibility of the class teacher in partnership with the leadership 
team. Assessment of EAL pupils is to ensure progression and 
appropriate access to the curriculum. The school monitors closely the 
progress of EAL, using a traffic light system. ‘ Target pupils ‘,who are 
not making significant progress identified by the traffic light system 
are provided further support in accessing the curriculum through the 
support of a Teaching Assistant in the classroom or one-to-one 
support. The class teacher or Teaching Assistant may, on occasions 
when specific difficulties and misconceptions arise, need to provide 
individual support either before or during the main lesson. An initial 
assessment is carried out after the pupil has settled in, generally after 
two weeks.  The QCA EAL Steps describe levels of EAL development 
below National Curriculum English Level 2.  

Planning, Monitoring and Evaluation
• Planning for EAL pupils incorporates both curriculum and EAL specific 

objectives
• Short term planning details support for EAL pupils as well as the role 

of supporting adults
• Teachers regularly observe, assess and record information about 

pupils’ developing use of language
• Pupil progress is assessed routinely to inform planning
• The progress of EAL pupils is tracked once a term, using a traffic light 

system in order to identify further steps and pupils who need further 
support and intervention

Roles and responsibilities
All staff have a responsibility for supporting and encouraging pupils to 
become fluent English speakers and for communicating school expectations 
for Speaking and Listening

All staff have responsibility for:

• Modelling good use of English, in extending sentences and 
encouraging pupils to do the same

All teachers have responsibility for:

• Planning work in the context of a pupil’s stage of fluency and 
anticipating opportunities for developing use of English. 

• Setting targets for improving speaking and listening
• Assessing and tracking progress in speaking, listening, reading and 

writing



The leadership team will work with teachers to:

• Carry out an initial assessment of a pupil’s speaking and listening 
level on admission to the school

• Produce additional planning and preparation for targeted pupils which 
will support access to the curriculum and/or development of English 
fluency

• Support whole school or year group planning with additional input on 
developing language across the curriculum

• Identify and provide resources which support pupils learning English 
as an additional language

• Update assessments based on the QCA EAL scales 

Teaching Strategies

• Classroom activities have clear learning objectives and use appropriate 
materials and support to enable pupils to participate in lessons

• Key language features of each curriculum area, eg: key vocabulary, 
uses of language, forms of text, are identified

• Enhanced opportunities are provided for speaking and listening, 
including both process and presentational talk

• Additional visual support is provided such as posters, pictures, 
photographs, objects, demonstration and use of gesture

• Additional verbal support is provided such as repetition, modelling 
and peer support

• Use is made of collaborative activities that involve purposeful talk and 
encourage and support active participation

• Discussion is provided before, during and after reading and writing 
activities

• Scaffolding is provided for language and learning such as talk frames 
and writing frames



EAL PROGRESS RECORD

ACADEMIC YEAR

NAME

KEY STAGE



School: Wandsworth 
Preparatory School
School: Wandsworth 
Preparatory School

Academic YearAcademic Year

Name of Pupil Date of BirthDate of Birth Class

Home Language(s)                                      Date of AdmissionDate of Admission Date of Entry to the U.K.

Male / Female                     ReligionReligion Class Teacher

LISTENINGLISTENING TERM 1TERM 1 TERM 2TERM 2 TERM 3TERM 3

St
ep 
1

QCA EAL Steps EVIDENCE 1 2 1 2 1 2St
ep 
1 Listens attentively for short 

bursts of time      
Listens carefully to the teacher or other children for 5-10 minutes
Listens to stories or general explanations supported by visual (e.g. 
photos) or kinesthetic support (e.g. artefacts) for at least 5 
minutes.

St
ep 
1

Uses non-verbal gestures to 
respond to greetings and 
questions about themselves

Acknowledges greetings non-verbally (smiling, eye contact etc.)
Understands questions such as “What is your name?”, or “What is 
he doing?” “Who is this?” “What is this?” and may respond with 
gestures to indicate understanding.
Understands the names of at least 10 everyday objects (see photo 
gallery) and matches them with their pictures

St
ep 
1

Follows simple instructions 
based on the routines of the 
classroom

Responds to simple instructions with one element e.g. sit down; 
stand up, without visual cues.
Begins to join in action rhymes (Simon says etc).
Begins to understand the key words in a story, song or rhyme

St
ep 
2

Understands simple 
conversational English

Understands more English than s/he uses.
Shows evidence of increasing vocabulary.St

ep 
2 Listens and responds to the 

gist of general explanations by 
the teacher where language is 
supported by non-verbal cues, 
including illustrations

Understands simple repetitive stories and is able to act them out 
(role play)
Understands more names of objects and matches them with their 
pictures (see picture/ photo gallery)
Understands the main event of a story or basic concepts in a non-
fiction book.
Acts out the meaning of sentences

Lev
el 1 
Thr
esh
old

With support, understands and 
responds appropriately to 
straightforward comments or 
instructions addressed to them

Understands classroom / playground talk in most contexts with 
support.
Understands more complex stories with visual or kinesthetic 
support.
Responds to instructions with two elements based on classroom 
routines e.g. get your book and sit on the carpet.

Lev
el 1 
Thr
esh
old Listens attentively to a range of 

speakers, including teacher 
presentations to the whole 
class

Listens to and understands what the teacher says during whole 
class input.
Listens to other children’s comments in the class/playground and 
shows evidence of understanding.
Understands more detail in descriptions or other information 
providing there is effective visual support.

Le
vel 
1 
Se
cur
e

In familiar contexts, follows 
what others say about what 
they doing and thinking

Participates as an active listener in group tasks.
Can listen to more complex stories and understand more detail 
without relying on visual cues.

Le
vel 
1 
Se
cur
e

Listens with understanding to 
sequences of instructions and 
usually responds appropriately 
in conversation 

Is usually able to understand what the teacher asks him/her to do.
Shows increasing understanding of given tasks by asking relevant 
questions.

Le
vel 
2

Beginning to show confidence 
in talking and listening, 
particularly where the topics 
interest them

Enjoys listening to other children and shows understanding by 
facial expressions or body language.



vel 
2

Usually listens carefully and 
responds with increasing 
appropriateness to what others 
say

His/her facial expressions change according to what is being said.

vel 
2

Beginning to be aware that in 
some situations a more formal 
vocabulary and tone of voice 
are used

QCA EAL STEPS  - ASSESSING PUPILS WITH ENGLISH AS AN ADDITIONAL LANGUAGE   
 Listening       PAGE 1

SPEAKINGSPEAKING TERM 1TERM 1 TERM 2TERM 2 TERM 3TERM 3

St
ep 
1

QCA EAL Steps EVIDENCE 1 2 1 2 1 2St
ep 
1 Echoes words and expressions 

drawn from classroom routines 
and social interactions to 
communicate meaning 

Acknowledges greetings verbally through repetition e.g. hello, bye 
Mimics words used by adults
Listens to what other children say in the class / playground / lunch 
hall and uses this in his/ her own speech

St
ep 
1

Expresses some basic needs, 
using single words or phrases 
in English 

Names at least 15 everyday objects in English (see picture/ photo 
gallery)
Answers in monosyllables such as: yes, no
Uses single words or two word phrases to express basic needs
May begin to talk to a close friend in two or three word phrases             
Begins to name colours, numbers etc

St
ep 
2

Copies talk that has been 
modelled

Beginning to use repetitive phrases in stories, poems, rhymes
Beginning to use some language from class texts in his / her own 
speech
Can remember and pass on simple messages
Can retell parts of a story with some visual or other support 
although this may be incomplete at word and phrase level or 
grammatically incorrect
Names food, animals, objects in the classroom  (see picture/ photo 
gallery)

St
ep 
2

In speech, shows some control 
of English word order, and 
pronunciation is generally 
intelligible

Can say what s/he likes and dislikes                                          Can 
ask basic questions.
Answers simple questions such as “What is he doing?”
Names 20 of the verbs (see picture/ photo gallery)            Forms 
simple sentence with a noun and a verb.
Takes turns in conversation / games.                               Participates 
actively in role play using simple speech

Le
vel 
1 
Thr
es
hol
d

Speaks about matters of 
immediate interest in familiar 
settings

Initiates simple conversation with adults.                                                    
Interacts verbally with peers.
Reports events in simple sentences.                                                            
Able to speak clearly when required.
Asks relevant questions about the subject of the lesson.

Le
vel 
1 
Thr
es
hol
d

Conveys meaning through talk 
and gesture and can extend 
what they say with support

Is more confident and begins to speak in front of bigger groups.
Can retell simple stories using visuals with minimal oral support.
Uses some possessive language (my, his, your etc)                              
Uses an increasing range of vocabulary

Le
vel 
1 
Thr
es
hol
d Speech is sometimes 

grammatically incomplete at 
word and phrase level

Makes sensible comments and can be understood although s/he 
makes grammatical errors (e.g. verbs, articles and prepositions, 
see Grammatical Challenges Assessment Framework)

Le
vel 
1 

Se
cur
e

Speaks about matters of 
interest to a range of listeners 
and is beginning to develop 
connected utterances

Begins to connect sentences using and, but, so, then, because 
etc..
Talks about familiar topics to peers and adults



vel 
1 

Se
cur
e

What he/she says shows some 
grammatical complexity in 
expressing relationships 
between ideas and sequences 
of events

Is aware of tenses (present / past / future) and is beginning to use 
them consistently in speech although there are some errors. 
Uses sentences that have grammatical agreement e.g. he plays / 
they play or he is playing / they are playing
Expresses ideas, opinions and feelings on a subject.                  
Can report events chronologically.                          Can express 
cause and effect e.g. using because

vel 
1 

Se
cur
e

Conveys meaning, sustaining 
contributions and the listeners’ 
interest

Recounts events using relevant detail.
Can retell and give opinions about a story without help.                        
 Can predict story outcomes.

Le
vel 
2

Beginning to show confidence 
in talking and listening, 
particularly where topics 
interest them

Describes events and gives explanations to a larger audience e.g. 
during a science experiment 
Able to put and support a point of view during group discussion.
Increasingly confident to speak to a familiar audience about a topic 
that interests them

Le
vel 
2

On occasions, shows 
awareness of the needs of the 
listener by including relevant 
detail

Speech shows evidence of sophisticated vocabulary e.g. use of 
synonyms such as answered for said or huge for big
Sentences are longer and contain more detail.

Le
vel 
2

In developing and explaining 
their ideas they speak clearly 
and use a growing vocabulary.

Le
vel 
2

Usually listens and responds 
with increasing 
appropriateness to what others 
say.

Follows up what is being said with appropriate questions or a 
comment to show depth of understanding

Le
vel 
2

Beginning to be aware that in 
some situations a more formal 
vocabulary and tone of voice 
are used.

QCA EAL STEPS  - ASSESSING PUPILS WITH ENGLISH AS AN ADDITIONAL LANGUAGE   
 Speaking       PAGE 2



READINGREADING TERM 1TERM 1 TERM 2TERM 2 TERM 3TERM 3

St
ep 
1

QCA EAL Steps EVIDENCE 1 2 1 2 1 2St
ep 
1 Participates in reading 

activities
Uses pictures to understand whilst participating in reading 
activities.

St
ep 
1

Knows that, in English, print is 
read from left to right and from 
top to bottom

Holds book appropriately whilst turning the page.
Knows the difference between front and back of the book and 
where to begin reading
Turns pages one at a time.

St
ep 
1

Recognises own name and 
familiar words

St
ep 
1

Identifies some letters of the 
alphabet by shape and sound

Can find some letters (5-10) when given their name or sound.

St
ep 
2

Beginning to associate sound 
with letters in English and to 
predict what the text will be 
about

Begins to read initial sounds in unfamiliar words
With support, begins to blend individual sounds in the order in 
which they occur, in order to read unfamiliar words
Can identify the names of some objects (see picture/ photo gallery)
Blends and segments familiar CVC words e.g. d-o-g
Can give the name or sound of about 20 letters.

St
ep 
2

Reads words and phrases that 
have been learned in different 
curriculum areas

Reads on sight at least 15 high frequency words (see high 
frequency word list).
Reads key words and phrases from different areas of the 
curriculum.

St
ep 
2

With support, can follow a text 
read aloud

Follows simple texts with repetitive vocabulary and picture cues.
Memorises familiar texts as a reading strategy.

Le
vel 
1 
Thr
es
hol
d

Can read a range of familiar 
words

Reads on sight and out of context an increasing number of familiar 
words (see high frequency word list).
Is able to identify some words within words e.g. day in Monday

Le
vel 
1 
Thr
es
hol
d

Can identify initial and final 
sounds in unfamiliar words

Identifies all letters of the alphabet by shape and sound.
Reads an unfamiliar Consonant-Vowel-Consonant word (e.g. pet, 
van).
Attempts to decode multi-syllabic words by segmenting and 
blending

Le
vel 
1 
Thr
es
hol
d

With support can establish 
meaning when reading aloud 
phrases or simple sentences

Reads and understands a sentence
Can answer questions e.g. Where? How many?
Reads and understands simple texts

Le
vel 
1 
Thr
es
hol
d

Can use contextual cues to 
gain understanding

Brings prior knowledge to text in order to predict unfamiliar words 
and gain understanding.

Le
vel 
1 
Thr
es
hol
d

Responds to events and ideas 
in poems, stories and non-
fiction

Can offer a personal response to an idea in a text e.g. ‘I liked the 
bit when..’

Le
vel 
1 
Se
cur
e

Uses knowledge of letters, 
sounds and words to establish 
meaning when reading familiar 
texts aloud, sometimes with 
prompting

Reads unfamiliar CCVC (clap, crab) and CVCC words (must, jump).
Is aware of vowel digraphs (containing at least one vowel) eg ay, 
ai, ou, oo, ow etc and begins to use them.
Is increasingly aware of the multiple meaning of words e.g. watch, 
letter
Decodes successfully but still needs support to understand the 
text fully.

Le
vel 
1 
Se
cur
e

Comments on events and ideas 
in poems, stories and non-
fiction

Answers simple questions related to text.
With some support, begins to answer “Why” and “How” questions.



Le
vel 
2

Reading of simple texts shows 
understanding and is generally 
accurate

Takes into account basic punctuation (full stop, question mark).
Begins to read with expression.
Can read new words through analogy with known words (like-bike, 
night-right etc).
Begins to locate key words and phrases in the text in response to 
questions.
Can follow written instructions.

Le
vel 
2

Expresses opinions about 
major events or ideas in 
stories, poems and non-fiction

Recounts the main events or facts without support.
Comments on features of the text e.g. setting, characterisation, 
plot
Can say why s/he likes or dislikes a book or story and why

Le
vel 
2

Uses more than one strategy 
such as phonic, graphic, 
syntactic and contextual, to 
read unfamiliar words and 
establish meaning

Uses a combination of the following strategies:
Phonic (blending the sounds of the word).                                        
 Visual (does that look right?)
Grammar/syntax (can we say it that way)                                            
Meaning (does it make sense?)                                    
Re-reads the sentence to work out unfamiliar words.

QCA EAL STEPS  - ASSESSING PUPILS WITH ENGLISH AS AN ADDITIONAL LANGUAGE   
 Reading        

WRITINGWRITING TERM 1TERM 1 TERM 2TERM 2 TERM 3TERM 3

St
ep 
1

QCA EAL Steps EVIDENCE 1 2 1 2 1 2St
ep 
1 Uses English letters and letter – 

like forms to convey meaning
Makes marks.
Needs help especially with orientation and shape of letters.
Uses isolated letters to convey meaning.

St
ep 
1

Copies or writes own name and 
familiar words, and writes from 
left to right

St
ep 
2

Attempts to express meaning in 
writing, supported by oral work 
or pictures

More willing to attempt writing but still needs support.
Writes simple letter strings, phrases or sentences e.g. ‘I like.’ ‘I 
went..’

St
ep 
2 Generally, writing is intelligible 

to self and a familiar reader
Writing cannot always be understood and needs mediation 

St
ep 
2

Writing shows some knowledge 
of sound and letter patterns in 
English spelling

Segments, with support, familiar CVC words e.g. c-a-t

St
ep 
2

Building on knowledge of 
literacy in another language, 
shows knowledge of the 
function of sentence division

Beginning to leave spaces between words and uses simple 
punctuation e.g. Full stops and capital letters
Writes simple sentences with support

Le
vel 
1 
Thr
es
hol
d

Produces recognisable letters 
and words in texts, which 
convey meaning and show 
some knowledge of English 
sentence division and word 
order

Leaves spaces between words.
Is able to write sentences that make senseLe

vel 
1 
Thr
es
hol
d

Most commonly used letters 
are correctly shaped, but may 
be inconsistent in their size and 
orientation

Le
vel 
1 
Se
cur
e

Uses phrases and longer 
statements, which convey ideas 
to the reader, making some use 
of full stops and capital letters

Is aware of the function of full stops and capital letters and is 
beginning to apply to own writing.  Can write a simple recount
Majority of writing can be understood without mediation.
With support, begins to write simple stories modelled on known 
stories.



vel 
1 
Se
cur
e

Some grammatical patterns are 
irregular and pupil’s grasp of 
English sounds and how they 
are written is not secure

Relies heavily on phonic cues as a strategy for writing.
Has limited understanding of spelling patterns e.g. great, grate

vel 
1 
Se
cur
e

Letters are usually clearly 
shaped and correctly orientated

Le
vel 
2

Writing communicates meaning 
in both narrative and non-
narrative forms, using 
appropriate and interesting 
vocabulary, and showing some 
awareness of the reader

Is able to extend sentences through use of detail e.g. conjunctions 
and connectives
Begins to use appropriate words for different text forms e.g. story, 
report, recount and simple instructions.
Uses language and structures from modelled reading in their 
writing.

Le
vel 
2

Ideas are developed in a 
sequence of sentences, 
sometimes demarcated by 
capital letters and full stops

Le
vel 
2

Simple monosyllabic words are 
usually spelt correctly, and 
where there are inaccuracies it 
is phonetically plausible

Le
vel 
2

In handwriting, letters are 
accurately formed and 
consistent in size

QCA EAL STEPS  - ASSESSING PUPILS WITH ENGLISH AS AN ADDITIONAL LANGUAGE   
 Writing        



Targeted Pupils with EAL
 

School: Wandsworth Preparatory 
School
School: Wandsworth Preparatory 
School
School: Wandsworth Preparatory 
School
School: Wandsworth Preparatory 
School
School: Wandsworth Preparatory 
School

Term:Term:Term:Term:Term:Term:

Targeted PupilsTargeted PupilsTargeted PupilsTargeted PupilsTargeted PupilsTargeted PupilsTargeted PupilsTargeted PupilsTargeted PupilsTargeted PupilsTargeted Pupils

Name M/F Year Home 
Languag
e

Religio
n
Religio
n

       QCA / NC Level in 
English
       QCA / NC Level in 
English
       QCA / NC Level in 
English
       QCA / NC Level in 
English
       QCA / NC Level in 
English

Name M/F Year Home 
Languag
e

Religio
n
Religio
n

Assess 
date

Speaking
Listening

Reading Writing

1st

2nd

1st

2nd

1st

2nd

1st

2nd

1st

2nd

1st

2nd

1st

2nd

1st

2nd

1st

2nd



EAL Pupils’ Progress 
Academic Year                                  
Class Teacher _________________

EAL 
Pupils
EAL 
Pupils

C
la
s
s

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)

Assessment Levels (Language in Common / 
APP)EAL 

Pupils
EAL 
Pupils

C
la
s
s ListeningListeningListeningListening SpeakingSpeakingSpeakingSpeaking ReadingReadingReadingReading WritingWritingWritingWritingEAL 

Pupils
EAL 
Pupils

C
la
s
s

Autu
mn

Sprin
g

Sum
mer

Progr
ess

Autu
mn

Sprin
g

Sum
mer

Progr
ess

Autu
mn

Sprin
g

Sum
mer

Progr
ess

Autu
mn

Sprin
g

Sum
mer

Progr
ess

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

Language in Common Steps: Step 1/ Step 2/ Level 1 Threshold, Level 1 
Secure     Rag rating progress: Red No progress
APP Levels: Level 1/2/3/4 Low, Level 1/2/3/4 Secure, Level 1/2/3/4 
High        Orange Average progress
            
        Green Good progress



 .


